FECUN — concept note
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The Futures of Education, Culture, and Nature project, FECUN aims to contribute to the reimagining and
building of a new dynamic worldwide infrastructure of education, which supports the right to quality education
for every person and realizes the transformational potential of education as a route for sustainable collective

futures. The FECUN project’s website is www.fecun.net

A brief history of the background for the FECUN project

In April 2021, VIA University College held the online conference, ‘Futures of Education - Learning to become

2021’ ( see the conference website here: https://en.via.dk/research/innovation-and-entrepreneurship/futures-

of-education-learning-to-become-2021 ).

The conference was inspired by two current UNESCO global initiatives in education, namely 1) ‘ESD2030’
(Education for Sustainable Development Goals) 2030, 2) and 2) ‘The Futures of Education initiative,” which
concerned how we imagine and reimagine education to be 2050 and post 2050. ESD2030 was initiated a month
after the conference in May 2021, and the ‘Futures of Education initiative’ published in November 2021 the

report Reimagining our futures together: A new social contract of education (the fourth in a series of reports
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since the beginning of UNESCO, which takes a helicopter view on the trends and desirable futures for global

education).

The conference in Aarhus was intended to be a hybrid conference (both onsite and online). That was both for
ecological and economic sustainability and for the possibility of adapting to the COVID situation. The
conference ended up being only online. The conference was a 3-track conference, with 250 participants
participating physically or virtually from 25 countries worldwide. After the conference, a report was sent to
UNESCO about the conference, but also briefly touched on the idea of developing a more extensive project
related to the Futures of Education initiative, focusing on the dynamics between futures of education, culture,

and nature in higher education. Two crucial points were:

- tointegrate knowledge and research from universities and higher polytechnic and vocational
institutions in a way that focuses on knowledge, attention, and care for the world

- open up for the biodiversity of knowledge forms worldwide, both for reasons relating to epistemic
recognition and the fruitfulness in doing this regarding solving or at least better relate to the severe

planetary challenges we face in the 21% century.

Conceptual background
The idea of sustainable development as it was developed up through the 80’ies in the report ‘Our Common

Future’ (1987) of the ‘Brundtland commission’ was an attempt to combine the environmental concerns with
concerns about equal possibilities for economic and human development for not only present but also future
generations. The integration and balancing of the environmental, social, and economic dimensions of
sustainable development became during the 90’ies known as the three pillars of sustainable development.
These pillars can also be found in the preamble to Agenda 2030, supplemented by two new dimensions,

resulting in the 5P’s of Sustainable development: people, planet, prosperity, partnership, and peace.

At the beginning of the new millennium, a new idea emerged, namely the idea that Earth has entered a new
geological epoch, the Anthropocene, characterized by humans fundamentally influencing the geology of the
world. This idea quickly became heavily discussed, and other names were suggested, dependent on the
emphasis (Capitalocene, Plantationocene, Chthulucene, Neganthropocene). However, other researchers have
instead taken inspiration from Lovelocks and Margulis Gaia-hypothesis - the idea that living organisms together

with inorganic surroundings constitute a complex self-regulating system that maintains and perpetuates the



condition of Earth’s life. More recently, the notion of Critical Zones of Life has expanded from Earth Science

into philosophy and art.

These new developments have several implications for natural and social sciences, humanities, arts, and artistic
endeavors. To mention a few examples: new theories of science and views of knowledge have been developed,
which problematize the dichotomies of culture and nature and human and non-human beings. That again
raises questions of what life is, what it means to live a good life, how to conceive the relation between survival
and meaning in the Anthropocene, and not least, how we are to perceive, conceive and organize social and just
arrangements both between humans and between humans and non-humans. Many of these questions can be
related to more general themes, which traditionally have been seen as humanities-related. However, these
guestions are now asked in a new key, and a new transdisciplinary field of environmental humanities has
emerged. At the same time, existential themes and questions emphasizing connectedness with nature and

otherness are also raised anew in art, philosophy, and spirituality

There is, however, also a need for ‘landing on earth.” How do all these themes play out in lived contextual
practice, and how can practice contribute to new forms of knowledge and presence which involve ‘head, heart
and hands.’ Vocational education here has a significant role regarding labor, work, and action in the
Anthropocene. Vocational and professional work and knowledge help create value for someone in concrete
contexts. Such activities can disclose both local forms of knowledge and values as well as various forms of
relation between materiality, intersubjectivity, and value creation. Last but not least, it can play a vital role in
the ‘social sculpturing’ of the Anthropocene (they can also play together with artistic work). Therefore,

vocational colleges have a great responsibility for developing their research in the Anthropocene.

Another form of ‘landing on earth’ has been somewhat forgotten in the discourse of measurable ‘effective
outcomes’ prevalent in much of the global education policy in the first two decades of the 215 century. As
UNESCO points out, the insights and value local and indigenous knowledge can offer (and one might add
various forms of knowledge and wisdom traditions) are not recognized in mainstream education policy. Taking
these dimensions into account in the futures (in the plural) of education, culture, and nature will bring
epistemic diversity into education and open op for new insights regarding the concrete building and
‘commoning’ of our common future. What is needed is not an overreaching global educational policy but a
dynamic infrastructure for letting the various form of contextual and local knowledge unfold and interact with

each other in building and ‘commoning’ a world together
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The Futures of Education, Culture, and Nature project, FECUN aims to contribute to the reimagining and
building of a new dynamic worldwide infrastructure of education, which supports the right to quality education
for every person and realizes the transformational potential of education as a route for sustainable collective
futures. FECUN is inspired by UNESCO’s initiatives attempting to connect education with the notion of
‘commons’ and the idea of creating a new social contract for education that can repair injustices while
transforming our visions and images of our future together. More specifically, FECUN aims to connect
sustainable development and education for sustainable development with new ways of perceiving the relation
between education, culture, and nature in academia, applied science, vocational research, and higher
education in general. Further, FECUN wants to take the world’s biodiversity of forms of knowledge, presence,
and attentive care to the planet seriously for reasons related to epistemic recognition and as inspiring

knowledge resources for continued ‘common sculpturing’ a better and more sustainable world.

Research themes

The possible research themes in FECUN follow more or less principally from the idea of FECUN. However, more
themes will emerge through international cooperation and local activities. The themes of the conferences in
the conference series emerge in a collaboration between the general FECUN board and the regional
conference organizers. The regional coordinators have both a right and duty to suggest relevant themes
according to the idea of FECUN. The conference issues are created and published in a collaborative review
process, including the local editorial board and the general editorial board, which for conference issues
functions as an advisory board. Besides this, the general editorial board also initiates and organizes peer-
reviewed thematic issues between conferences. Themes in local FECUN projects and initiatives are obviously
developed locally, while FECUN related projects and activities with several partners, of course, are generated

by the partners in the project

Activities
FECUN seeks to realize the idea by organizing the following activities, namely 1) An international conference
series, 2) An international journal, 3) various other activities organized locally or as joint projects, 4) Research.

More information on activities as they unfold on www.fecun.net.
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